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Young people need to feel valued and valuable.  This 
happens when youth feel safe and respected.

Young people need clear rules, consistent conse-
quences for breaking rules, and encouragement to do 
their best.

Young people need opportunities - outside of school - 
to learn and develop new skills and interests with other 
youth and adults.

Young people need a sense of the lasting importance 
of learning and a belief in their own abilities.

Young people need to develop strong guiding values or
principles to help them make healthy life choices.

Young people need the skills to interact effectively with 
others to make difficult decisions, and to cope with new 
situations.

Young people need to believe in their own self-worth 
and to feel that they have control over the things that 
happen to them.
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Support Young people need to be surrounded by people who 
love, care for, appreciate, and accept them.1

 

Reprinted with permission from The Asset Approach: 40 Elements of Health Development. Copyright © 2002 
Search Institute®, 615 First Avenue NE, Minneapolis, MN 55413; www.search-institute.org <http://www.search-
institute.org> ; www.mvparents.com.   All rights reserved.                                                  

Developmental Assets ®



The Developmental Assets® information contained in this booklet is adapted 
and reprinted with permission. Copyright © 1997 Search Institute®, 615 First 
Avenue NE, Minneapolis, MN 55413. All rights reserved. To learn more about 
Developmental Assets or to view complete lists of assets, please visit www.search-
institute.org <http://www.search-institute.org>  or www.mvparents.com <http://
www.mvparents.com> . This page may be reproduced for educational, noncommercial uses only. Highlighted assets reflect data from Great Places to Learn: 

Creating Asset-Building Schools That Help Students Succeed, 2
nd

 ed.Copyright © 2006 by Search Institute, 615 First Ave NE, 
Minneapolis, MN 55415; 800-888-7828;  

40 Developmental Assets 
Search Institute has identified the following building blocks of healthy development that help young people grow up 
healthy, caring, and responsible. The percentages of young people who report experiencing each asset were gathered 
from the administration of the Search Institute Profiles of Student Life: Attitudes and Behaviors survey in 202 communities 
and 27states.
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Support 1.   Family support—Family life provides high levels of love and support.
2.   Positive family communication—Young person and her or his parent(s) communicate positively, and young 

person is willing to seek advice and counsel from parent(s).
3.   Other adult relationships—Young person receives support from three or more nonparent adults.
4.   Caring neighborhood—Young person experiences caring neighbors.
5.   Caring school climate—School provides a caring, encouraging environment.
6.   Parent involvement in schooling—Parent(s) are actively involved in helping young person succeed in 

school.

68%
28%

43%
37%
29%
29%

Empowerment 7.   Community values youth—Young person perceives that adults in the community value youth.
8.   Youth as resources—Young people are given useful roles in the community.
9.   Service to others—Young person serves in the community one hour or more per week.
10.  Safety—Young person feels safe at home, at school, and in the neighborhood.

22%
26%
48%
51%

Boundaries & 
Expectations

11.  Family boundaries—Family has clear rules and consequences, and monitors the young person’s 
whereabouts.

12.  School boundaries—School provides clear rules and consequences.
13.  Neighborhood boundaries—Neighbors take responsibility for monitoring young people’s behavior.
14.  Adult role models—Parent(s) and other adults model positive, responsible behavior.
15.  Positive peer influence—Young person’s best friends model responsible behavior.
16.  High expectations—Both parent(s) and teachers encourage the young person to do well.

46%

52%
47%
27%
63%
48%

Constructive 
Use of Time

17.  Creative activities—Young person spends three or more hours per week in lessons or practice in music, 
theater, or other arts.

18.  Youth programs—Young person spends three or more hours per week in sports, clubs, or organizations at 
school and/or in the community.

19.  Religious community—Young person spends one or more hours per week in activities in a religious 
institution.

20.  Time at home—Young person is out with friends “with nothing special to do” two or fewer nights per week.

21%

57%

58%

51%
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Commitment to 
Learning

21.  Achievement motivation—Young person is motivated to do well in school.
22.  School engagement—Young person is actively engaged in learning.
23.  Homework—Young person reports doing at least one hour of homework every school day.
24.  Bonding to school—Young person cares about her or his school.
25.  Reading for pleasure—Young person reads for pleasure three or more hours per week.

65%
55%
47%
52%
22%

Positive Values 26.  Caring—Young person places high value on helping other people.
27.  Equality and social justice—Young person places high value on promoting equality and reducing hunger 

and poverty.
28.  Integrity—Young person acts on convictions and stands up for her or his beliefs.
29.  Honesty—Young person “tells the truth even when it is not easy.”
30.  Responsibility—Young person accepts and takes personal responsibility.
31.  Restraint—Young person believes it is important not to be sexually active or to use alcohol or other drugs.

50%
52%

68%
66%
63%
45%

Social 
Competencies

32.  Planning and decision making—Young person knows how to plan ahead and make choices.
33.  Interpersonal competence—Young person has empathy, sensitivity, and friendship skills.
34.  Cultural competence—Young person has knowledge of and comfort with people of different cultural/racial/

ethnic backgrounds.
35.  Resistance skills—Young person can resist negative peer pressure and dangerous situations.
36.  Peaceful conflict resolution—Young person seeks to resolve conflict nonviolently.

29%
45%
43%

41%
40%

Positive Identity 37.  Personal power—Young person feels he or she has control over “things that happen to me.”
38.  Self-esteem—Young person reports having a high self-esteem.
39.  Sense of purpose—Young person reports that “my life has a purpose.”
40.  Positive view of personal future—Young person is optimistic about her or his personal future.

42%
48%
57%
72%
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                                                                                  The Two Key Factors to improve student achievement teacher  
                              quality and parents engagement.  The Latino Educational                                                                                                   
                 Attainment Initiative is a collaborative effort that  supports
                                                                                   the latter.   By empowering parents to navigate the educational
system more effectively and have conversations about developmental assets presented in this guide, 
we support a successful development and education of all children.  As a facilitator you are constantly 
encouraging parents to be more active in their children’s education.  Engaged parents are characterized 
by not only attending school events such as teacher-parent conferences and open houses, but more than 
anything else, embracing the  Developmental Assets® in their daily lives. 

The intent of the Facilitator’s Guide is to create a solid foundation for parents.  We realize this is a process 
that requires the ongoing support of the family and community.  Having this information, parents will be 
ready to complete the following milestones:

           Begin and foster the process of 
parent engagement. These pages are 
the beginning of a rewarding journey 
with benefits to children, families, and 
communities.

ONE

TWO Visualize the future, setting short 
and long-term goals, and going 
after them with support, effort, 
and commitment.

THREE
Become the best education 
advocate for children.

FOUR
Learn to navigate the 
educational system more 
effectively.

FIVE
Work with the school, hand-
in-hand, so children experi-
ence the best support system 
around them.

SIX
Act now! Stay engaged by 
learning and practicing 
perseverance – it will pay off. 

The  Latino Educational Attainment 
Initiative is a true collaboration of dozens 
of organizations from the private, public 
and non-profit sectors. These organizations 
and their representatives see the need 
for ongoing support to parents as a key 
investment for the present and future. We 
appreciate each individual who works daily 
on reaching the  Developmental  Assets’®   
goals and objectives. The success of this 
initiative is based on the extensive effort of 
individuals who have invested uncounted 
number of hours in providing support to 
parents and their children. 

A Final Word 

For more information, please visit www.ocbc.org/leamain_000.html,
www.search-institute.org,  and www.mvparents.com.

DEDICATION
This guide is dedicated to all parents 

who have such high expectations 
and love for their children that many 

of them entered a strange foreign 
country to give them a better life.
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The purpose of the  Latino Educational 
Attainment Initiative is to help  parents be 
more effective advocates for their children, 
particularly when it comes to their education. 

This initiative seeks to identify and 
improve systemic gaps by partnering with 
representatives from all three sectors – private, 
public, and non-profit – and by using a variety 
of communication, education, and mentoring 
methods.  All participants can engage in 
helping to spark daily conversations – the 
good gossip – about the importance of 
education in  neighborhoods.  This work is 
rooted in the following three principles:

1.    Business, neighborhood and school-based.
2.    Align and leverage existing programs,      
       with out creating new ones.
3.    The initiative is not interested in “fixing” 
        anything; instead, the objective is to help 
        existing efforts to become more powerful.

This guide represents the LEA Initiative’s 
second  “parent product.”  In 2006, 
we published the Ten Educational 
Commandments for Parents in English, 
Spanish, Vietnamese and Korean.  Due to 
the overwhelming parent response for more 
products, the coalition developed this second 
parent manual.

•	 Goals for parents: Increase parent 
awareness of the importance of school 
for their children’s futures. Help to give 
them the tools to be able to execute the 
high expectations they have set for their 
children. Parents will learn how to navigate 
the educational system and become 
effective advocates for their children’s 
education.

•	 Goals for schools: Assist schools to be 
receptive of parents and their needs. 
Guarantee that school administrators are 
aware of the existing community resources 
available to help them interact positively 
with parents.

•	 Goals for existing programs and community 
groups: Extend exiting programs’ reach and 
impact by being in alignment with each 
other and by speaking a common language 
about the importance of education.

•	 Goals for business: Raise the awareness 
of business executives about the need for 
long-term investment in the improved 
education of the  student. We envision 
business providing mentors and other 
resources to support parents, schools and 
community groups.

•	 Goals for students: The over-arching goal 
of the  Latino Educational Attainment 
initiative is for students to reach the highest 
level of academic achievement possible 
with the encouragement of the educational 
systems, service agencies, business, and the 
constant support and dedication of their 
parents in their children’s education.  

The  Latino Educational Attainment (LEA) Initiative

Goals Purpose
We all have been told hurtful things.  Maybe we were told that we were stupid or mean. 
These negative words leave a lasting impression on us. 

•	Paper			•	Markers			•	Scissors			•	Stickers	or	glitter		(optional)				•	Glue	(optional)			
•	Paper	plates	or	more	paper

Activity  Words Can Hurt 

INSTRUCTIONS AND MATERIALS NEEDED

NOTES

PURPOSE

To understand the lasting effects of negative words.

1.  Cut out a heart shape out of any type of paper.  
2.  Participants decorate hearts keep their own heart at the end  of the activity.  
3.  Display the hearts in the class and talk about how beautiful each heart is. 
4.  Participants to list all negative words or comments that have been spoken to them over 
      their lives.  
5.  Share the words with the group.  For every negative word or comment, tear a piece of
      the heart.   
6.  After everyone has shared their lists and torn the heart, the participants need to 
      reassemble the heart, gluing it to a paper plate or other piece of paper. 

As a group reflect on how the hearts look after being torn apart.  Explain how negative 
words leave a lasting impression on our hearts and our self-esteem.  
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The Developmental Assets® are positive youth 
development building blocks for children and youth. 
The extensive youth research provides a thorough 
analysis of what young people need to succeed and 
avoid risk behaviors. As a result of years of empirical 
investigation,  Search Institute (www.search-
institute.org) created a positive youth development 
conceptual model based on the strengths of young 
people and not on their deficits (or challenges). 

Fundamentally, the Developmental Assets® 
framework advocates recognizing youth for their 
qualities – as a resource/asset, not as a challenge/
deficit.  Furthermore, all adults, including family 
and community members, are asset builders. 
Everyone around a child or young person can 
enable strengths to become the ingredients of 
development across this life span. Benson and 
colleagues (1999) explain that these assets or 
qualities are building blocks of healthy development 
that help young people grow up healthy, caring, and 
responsible.

The Development Assets® framework is indexed 
in eight categories: four external and four internal. 
The four external asset categories are positive 
developmental experiences of relationships and 
opportunities that adults - especially parents - 
provide. 

First, the category of Support covers a range of 
opportunities for experiencing affirmation and 
acceptance within multiple settings (family, school, 
and neighborhood).  Second, the category of 
Empowerment represents factors that encourage 
children to connect with their adults and 
community. 

Third, the Boundaries and Expectations category 
addresses the importance of clear and consistent 
messages the young person is exposed to at home, 
school, and community.  

Fourth, the Constructive Use of Time is the final 
external category, which includes opportunities that 
should be available to young people within their 
healthy development. These four external categories 
include 20 developmental assets – qualities – all 
together.  (See External Assets on page 5.)

The four internal categories are competencies, 
skills, and self-perceptions that young people 
develop within themselves as they develop. First, 
the Commitment to Learning category includes 
a combination of personal beliefs, values, and 
skills used to do well in the school setting and 
academically.  Second, the category of Positive 
Values represents personal and universal core values, 
which build personal character. 

Third, Social Competencies involve skills needed 
to navigate properly and successfully in society.  
Finally, the Positive Identity set of assets relate to 
the formation of identity, which is critical in the early 
adolescent years. The four internal categories also 
include 20 developmental assets or qualities.   (See 
Internal Assets on page 6.)

Table 1 & 2 on pages 3-4 demonstrates that the more 
assets children/youth have the more successful they 
can be personally, academically and socially. Table 3 
shows all these  qualities within the 8 developmental 
asset categories (pages 5 and 6).  Consequently, the 
fewer assets a young person has, the more risks.
 

Repetition and consistency are essential in the delivery of these 8 messages. 

An Educational Guide
for

DEVELOPMENTAL ASSETS

PARENTS
Session 1
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Finding Your Spark
Talk to your children about sparks. Here’s a good way to define “spark”:

Many people, often young people, find that they have a “spark”—a driving, 
passionate interest or ability, something that comes from inside them, something that 
almost defines them. It could be an ability in a certain sport, a flair for some creative 
art like music or theater, an overwhelming interest in a subject such as science or 
history, a desire to help others, a devotion to a religion, a concern for animals, or 
even reading. Or something else entirely.

Here are some questions you might ask your children:

Do you have a spark? What is it?

How does this spark affect your life? What do you do that keeps the spark alive?

What can I do to nurture your spark or increase its intensity?

What gets in the way of your spark?

Who else knows about your spark? How could this person help?

If it appears that your children haven’t discovered their sparks, here are some 
questions you might ask:

If you don’t think you have a spark, what might come close?

What interest or ability tends to rise above the others?

What do you really enjoy doing?

And here are some things you might do to help your children identify and 
nurture their sparks:

Explore a variety of creative experiences and other activities with your children.

Expose them to people with an evident, real spark.

Model your own spark.

Session 5



The Power of Developmental Assets®

Based on Search Institute’s surveys of almost 150,000 students in grades 6-12 (ages approximately 11-18 
years) in public and alternative U.S. schools during the 2003 school year, these charts show that the more 
assets young people experience, the less likely they are to engage in a wide range of risky behaviors, and the 
more likely they are to engage in positive behaviors.

The Power of Assets to Promote Positive Attitudes and Behaviors

From The Asset Approach: Giving Kids What They Need to Succeed (copyright © 2006 by Search Institute). 

This handout may be copied for educational, noncommercial purposes only.  www.search-institute.org. 
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ALL CHILDREN 
•	 Inspire hope by being hopeful, interest by being interested.  Let children see that you’re         

enthusiastic about life; talk about your feelings with children.  
•	 Give children plenty of sincere, positive feedback.  When you share good words with them, 

you   help them  feel successful.  Limit your negative comments as much as you can.  

0 – 4 YEARS OLD 
•	 Give children the freedom to play and experiment with different toys.  Their sense of 

personal power grows when they can make choices. 
•	 Preschoolers are curious and ask lots of questions about things that interest them.  Give 

them honest answers. 

5 – 11 YEARS OLD 
•	 Some children are sensitive about their appearances, especially if they feel different from 

people around  them.  Talk to children about their feelings and thoughts on a variety of 
issues.  Let children know that no two people are alike and that this makes our world 
interesting.  

12 – 18 YEARS OLD 
•	 Encourage teens to find solutions when problems arise.  Keep asking “What can you do 

about this?”
•	 Celebrate your teenager’s uniqueness.  Find something special to value and affirm, whether 

it’s a sense of humor, computer skills, singing voice, or wonderful smile.  

Positive Identity 

                                                                        Caring adults can sow the seeds of positive identity as         
 soon as a child enters the world.  While children grow, their sense of self needs to be 
cultivated and nurtured so they can learn who they are and what they can do.  Adults can 
challenge, support, and guide children as they move through childhood and are on their 
way to becoming confident adolescents and adults.  

Young people need to believe in their own self-
worth and to feel that they have control over the 
things that happen to them.

37.  Personal Power 
38.  Self-esteem
39.  Sense of Purpose
40.  Positive View of Personal                  
        Future

Targeted Assets

How Parents Can Build Assets for:

DEVELOPMENTAL ASSETS
CATEGORY #8



From The Asset Approach: Giving Kids What They Need to Succeed (copyright © 2006 by Search Institute). 

This handout may be copied for educational, noncommercial purposes only.  www.search-institute.org. 

The Power of Developmental Assets® (cont)

Based on Search Institute’s surveys of almost 150,000 students in grades 6-12 (ages approximately 
11-18 years) in public and alternative U.S. schools during the 2003 school year, these charts show 
that the more assets young people experience, the less likely they are to engage in a wide range of 
risky behaviors, and the more likely they are to engage in positive behaviors.

The Power of Assets to Protect from High-Risk Behaviors
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INSTRUCTIONS AND MATERIALS NEEDED

All children feel negative pressure from their peers, other adults, and society.  It is
important that parents teach their children how to resist negative pressure.

Activity  

Parents need to teach their children how to say “no” or resist the negative
pressures from friends or potential harmful influences.

Teach Children How to 
Resist Negative Pressures

No materials needed.

Review the basic guidelines for teaching your children what to say and how to act when being 
pressured.  Practice saying these things with each other and then use the guidelines to do role 
plays.  

1. Get the attention of the person(s) doing the negative pressuring:
			•	Use	her	or	his	name				•	Make	eye	contact	when	speaking	to	the	person			
			•	Say,	“Please	listen	to	me!”

2. State your “no” decision:
			•	Use	“I”	message			•	Use	a	firm	voice			•	Reinforce	your	message	with	body	language

3.	When	pressured:			•	Use	self-control			•	Restate	your	“no”	decision			
			•	Suggest	an	alternative	subject				•	Leave/walk	away

4. Try other ways to say no.
			•	Use	humor				•	Change	the	focus		•	Reverse	the	pressure	in	a	positive	direction			
			•	Repeat	yourself	as	often	as	necessary			•	Delay	your	response				•	Recruit	help

NOTES

PURPOSE



17.  Creative activities—Young person spends three or more hours per week practicing music,  theater, or other 
        arts.
18.  Youth programs—Young person spends three or more hours per week in sports, clubs, or organizations at 
        school and/or in the community.
19.  Religious community—Young person spends one or more hours per week in activities in a religious institution.
20.  Time at home—Young person is out with friends “with nothing special to do” two or fewer nights per week.

CONSTRUCTIVE USE OF TIME

BOUNDARIES AND EXPECTATIONS

SUPPORT

EMPOWERMENT

7.    Community values youth—Young person perceives that adults in the community value youth.
8.    Youth as resources—Young people are given useful roles in the community.
9.    Service to others—Young person serves in the community one hour or more per week.
10.  Safety—Young person feels safe at home, at school, and in the neighborhood.

11.  Family boundaries—Family has clear rules and consequences and monitors the young person’s whereabouts.
12.  School boundaries—School provides clear rules and consequences.
13.  Neighborhood boundaries—Neighbors take responsibility for monitoring young people’s behavior.
14.  Adult role models—Parent(s) and other adults model positive, responsible behavior.
15.  Positive peer influence—Young person’s best friends model responsible behavior.
16.  High expectations—Both parent(s) and teachers encourage the young person to do well.

External  
DEVELOPMENTAL ASSETS® 

1.    Family support—Family life provides high levels of love and support.
2.    Positive family communication—Young person and her or his parent(s) communicate positively, and young  
        person is willing to seek advice and counsel from parents.
3.    Other adult relationships—Young person receives support from three or more non-parent adults.
4.    Caring neighborhood—Young person experiences caring neighbors.
5.    Caring school climate—School provides a caring, encouraging environment.
6.    Parent involvement in schooling—Parent(s) are actively involved in helping young person succeed in school.

5 42

The Resistance Skill
                                             

Goals of the skill:
•	 to keep friends
•	 to have fun
•	 to stay out of trouble

Steps of the skill (and examples of phrases to use):
1. Ask questions.

(“What . . .?” “Why . . .?”)

2. Name the trouble.
(“That’s . . ..”)

3. State the consequences.
(“If I do that, . . ..”)

4. Suggest an alternative.
(“Instead why don’t we . . ..”)

5. Move it, sell it, and leave the door open.
(“If you change your mind . . ..”)

Using the Resistance Skill under Pressure:

1. Stay calm.

2. Say the person’s name and make eye contact.

3. Say “Listen to me.”

4. Pause to see if the person is listening.

5. If the person is listening, then continue to use the skill. If not, then say the 
person’s name and “Listen to me” again.

6. If the person still doesn’t listen after two or three times of saying “Listen to 
me,” then leave, saying something like “I’ll see you later.”

Session 5



Young people need the skills to interact
effectively with others to make difficult
decisions, and to cope with new situations.

ALL CHILDREN
•	 Invite your children’s friends to your home.  Give children plenty of time to play together and work 

on their interpersonal skills.  
•	 Learn more about your own heritage and background.  Celebrate holidays, festivals, and other 

special days that are a part of your heritage.  

0 – 4 YEARS OLD
•	 Help preschoolers make decisions.  For example, give them a choice between outfits.  If children 

choose  their own clothes, don’t worry if they wear things that don’t go together. 
•	 Play fun games with preschoolers.  Simple games like hide-and-seek teach children to get along 

with other people. 

5 – 11  YEARS OLD
•	 Give children tools to help them make decisions.  They can make schedules and note plans on a 

calendar  or keep track of their assignments and projects in a notebook. 
•	 Help children learn how much fun it can be to be part of a team.  Sign children up for a community 

soccer league or let them play kickball with other neighborhood children. 

12 – 18 YEARS OLD
•	 Emphasize the value of diversity in friendships.  Encourage your teenagers to form friendships with 

people of different ages, ethnic groups, cultural backgrounds, and faiths.  Model this in your own 
friendships. 

•	 Talk with your teenagers about peer pressure.  Share stories from your own childhood and teen 
years. 

Social Competencies

                                                                             It takes time for children to learn to relate to other 
people in positive ways.  The more opportunities children have to experiment and practice, 
the better they’ll get.  Children learn how to act from observing the people around them.  
When they’re socially competent, children can cope with the many choices, challenges, and 
opportunities they face in life.  

Targeted Assets

32.  Planning and decision 
        making 
33.  Interpersonal skills
34.  Cultural competence
35.  Resistance skills
36.  Peaceful conflict resolution

How Parents Can Build Assets for:

DEVELOPMENTAL ASSETS
CATEGORY #7

37.   Personal power—Young person feels he or she has control over “things that happen to me.”
38.   Self-esteem—Young person reports having a high self-esteem.
39.   Sense of purpose—Young person reports that “my life has a purpose.”
40.   Positive view of personal future—Young person is optimistic about her or his personal future.

POSITIVE VALUES

POSITIVE IDENTITY

SOCIAL COMPETENCIES

COMMITMENT TO LEARNING
21.   Achievement motivation—Young person is motivated to do well in school.
22.   School engagement—Young person is actively engaged in learning.
23.   Homework—Young person reports doing at least one hour of homework every school day.
24.   Bonding to school—Young person cares about her or his school.
25.   Reading for pleasure—Young person reads for pleasure three or more hours per week.

26.   Caring—Young person places high value on helping other people.
27.   Equality and social justice—Young person places high value on promoting equality and reducing
         hunger and poverty.
28.   Integrity—Young person acts on convictions and stands up for her or his beliefs.
29.   Honesty—Young person “tells the truth even when it is not easy.”
30.   Responsibility—Young person accepts and takes personal responsibility.
31.   Restraint—Young person believes it is important not to be sexually active or to use alcohol or drugs.

32.   Planning and decision making—Young person knows how to plan ahead and make choices.
33.   Interpersonal competence—Young person has empathy, sensitivity, and friendship skills.
34.   Cultural competence—Young person has knowledge of and comfort with people of different
         cultural/racial/ethnic backgrounds.
35.   Resistance skills—Young person can resist negative peer pressure and dangerous situations.
36.   Peaceful conflict resolution—Young person seeks to resolve conflict nonviolently.

*Reprinted with permission from A fragile Foundation:   The State of Developmental Assets Among American 
Youth.  Copyright© 1999 Search Institute® , 615 First Avenue NE, Minneapolis, MN 55413; www.search-institute.org.
All rights reserved.

Internal  
DEVELOPMENTAL ASSETS ®
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Asset Checklist for Parents
Check each statement that’s true for your child.

External Assets
1.  I give my child a lot of love and support.
2.  My child can come to me for advice and support. We have frequent in-depth 

conversations.
3.  My child knows at least three other adults to go to for advice and support.
4.  Our neighbors encourage and support my child.
5.  My child’s school provides a caring, encouraging environment.
6.  I’m actively involved in helping my child succeed in school.
7.  My child feels valued by adults in our community.
8.  My child is given useful roles and meaningful things to do in our family and 

community.
9.  My child provides a service to others each week.
10.  My child feels safe at home, at school, and in our neighborhood.
11.  Our family has clear rules and consequences for our child’s behavior. We 

also monitor our child’s whereabouts.
12.  My child’s school has clear rules and consequences for students’ behavior.
13.  Our neighbors take responsibility for monitoring my child’s behavior.
14.  I model positive, responsible behavior, and so do other adults in my child’s 

life.
15.  My child’s best friends model responsible behavior. They’re good influences.
16.  I expect my child to do well, and so do my child’s teachers.
17.  My child spends time each week in lessons or practice in music, theater, or 

other arts.
18.  My child spends time each week in school or community sports, clubs, or 

organizations.
19.  My child spends time each week in religious services or spiritual activities.
20.  My child goes out with friends with nothing special to do no more than two 

nights a week.

INSTRUCTIONS AND MATERIALS NEEDED

Activity  
PURPOSE
Teach parents how to instill positive values (honesty & trust) and create
educational and experimental opportunities with their children. 

Teach Parents How to Raise 
Children with Positive Values

Children need to understand the long-term consequences of their dishonesty.  It is
important for parents to reinforce honest behavior and consequences of their actions.

You are at the store buying something and the clerk gives you $10 too 
much change. You keep it. After all, it was his mistake and not yours. You 
go into the toy store next door and buy some new handle grips for your 
bike.

When the clerk gives you the $10 change, you tell him he has given you 
too much and give the $10 back to him. He says thanks, but as you walk 
out, you start thinking about the new handle grips you could have bought 
with the $10.

You are sitting in class taking a really hard test that you forgot to study for. 
The girl across the aisle seems to know all the answers, and her paper is so 
easy to see. You copy a few answers and end up getting an A- on the test.

You’re a little mad at yourself for not studying harder and you’re really 
worried about your grade. Still, you keep your eyes on your paper and do 
your best. Unfortunately your best that day is only a C on the test. 

Front of Cards

You know the money wasn’t yours. You start to worry that the 
clerk will have to pay the store $10 out of his wages. Whenever 
you ride your bike, the new handle grips remind you that you were 
dishonest.

You feel good and strong inside because you were honest. 
Whenever you ride your bike, you remember that you need handle 
grips, but you also remember that you were honest.

Your conscience bothers you. You know that you didn’t deserve 
the A. You wonder if anyone saw you cheating. It’s a little hard for 
you to get to sleep that night. On the next test you’re unprepared 
again.

You resolve to study harder. Next test you do better. You like 
yourself because you know you are honest . 

Reverse of Cards

Develop other cards to meet your own situation.  Let the short-term consequence of a dishonest act be good, 
the long-term consequences bad.   Develop cards on honesty with parents, with siblings, with friends, with 
institutions, and so on.  After playing the game, ask the question, “What could a person do if he made the 
dishonest choice and felt bad about it afterward?  (He could return the money, apologize, etc.)   

Reference:  “Teaching Your Children Values” by Linda and Richard Eyre, Simon and Schuster, Fireside  (1993)

The Consequence Game
1. Prepare pairs of simple index cards or small sheets of paper. On one side of each of the cards in the pair  
    describe two alternative courses of action - one honest and one dishonest - along with the short-term con  
    sequences of each action. 2.  Fill out the other side of the cards so that when the two cards are flipped over,  
    the long-term consequences are revealed. 3.  Play it as a game, letting children decide, by looking at the           
    front sides only, which option they would take. 
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Positive Values in Action - Children (cont.)Asset Checklist for Parents (cont.)

Internal Assets
21.  My child wants to do well in school.
22.  My child likes to learn new things.
23.  My child does homework every school day.
24.  My child cares about school.
25.  My child spends time each week reading for pleasure.
26.  My child believes that it’s important to help other people.
27.  My child wants to help promote equality and reduce world poverty and 

hunger.
28.  My child acts on her/his convictions and stands up for her/his beliefs.
29.  My child tells the truth, even when it’s not easy.
30.  My child takes personal responsibility for her/his actions and decisions.
31.  My child believes that it’s important for young people not to be sexually active 

or to use alcohol or other drugs.
32.  My child is good at planning ahead and making decisions.
33.  My child is good at making and keeping friends.
34.  My child knows and feels comfortable around people of different cultural, 

racial, and ethnic backgrounds.
35.  My child resists negative peer pressure and avoids dangerous situations.
36.  My child tries to resolve conflicts nonviolently. 
37.  My child feels that s/he has control over many things that happen to her/him.
38.  My child feels good about herself/himself.
39.  My child believes that her/his life has a purpose.
40.  My child feels positive about her/his future.

Check each statement that’s true for your child.
Asset 29, Honesty
Your friend invited you over to her house this evening to watch a movie 
on her new wide-screen TV. She said that her parents would probably be 
going out to a movie themselves, but they hadn’t decided yet. When you 
told your mother about your plans, she asked you if your friend’s parents 
would be there. You know that she wouldn’t let you go if she knew that 
they’d be out, but you’re not really sure if they’ll be out. You can’t phone to 
ask them to make up their mind, and you don’t want to lie to your mother; 
but the new TV sounds great. Maybe it wouldn’t be lying to say something 
like, “I don’t think her parents would go out if they knew I was there.”

What do you do?

Asset 30, Responsibility
It’s not a big deal, but you have to act quickly. You’re in the grocery store, 
and the jar of creamy peanut butter you want is at the bottom of a display 
of peanut butter with nuts. You take the jar very delicately, and the entire 
display comes crashing down. There’s glass and peanut butter with nuts 
everywhere you look. You tell yourself that the display was set up poorly, it 
wasn’t really your fault, and at the moment there’s no one else in the aisle 
to see what happened. But that won’t be the case in another few seconds. 
You feel like a jerk either way, but it wouldn’t be difficult to step down 
another aisle before a witness arrives on the scene.

What do you do?

Asset 31, Restraint
Your friend invited you over to his house again, but the last few times you 
went, it wasn’t very pleasant. Your friend’s older brother stayed in the 
same room with you, smoking up a storm and even trying to get both of 
you to smoke. The truth is, you have a great time with your friend; he has 
the best video games, and his mother always makes great snacks. You’re 
also pretty sure he likes having his brother around, even with the smoking. 
You don’t want to make your friend choose between you and his brother. 
You wonder if you’ll eventually get used to the smoke.
 
What do you do?
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Check each statement that’s true for you.

External Assets
1.   My parents give me a lot of love and support.
2.   I can come to my parents for advice and support. We have frequent in-depth  

conversations.
3.   I know at least three other adults to go to for advice and support.
4.    Our neighbors encourage and support me.
5.   My school provides a caring, encouraging environment.
6.   My parents are actively involved in helping me succeed in school.
7.   I feel valued by adults in our community.
8.   I am given useful roles and meaningful things to do in our family and community.
9.   I provide a service to others each week.
10.  I feel safe at home, at school, and in our neighborhood.
11.  Our family has clear rules and consequences for my behavior. My parents monitor my 

whereabouts.
12.  My school has clear rules and consequences for students’ behavior.
13.  Our neighbors take responsibility for monitoring my behavior.
14.  My parents model positive, responsible behavior, and so do other adults in my life.
15.  My best friends model responsible behavior. They’re good influences.
16.  My parents expect me to do well, and so do my teachers.
17.  I spend time each week in lessons or practice in music, theater, or other arts.
18.  I spend time each week in school or community sports, clubs, or organizations.
19.  I spend time each week in religious services or spiritual activities.
20.  I go out with friends with nothing special to do no more than two nights a week.

Asset 26, Caring
The dog of a classmate was recently run over by a car and killed, and your classmate isn’t 
doing so well. He wasn’t a close friend of yours, but lately, he’s been asking you to do things 
with him—go for a walk, come over to his house and watch TV, play video games. It’s not 
that he talks about his dog that much; he just seems to want your company. The problem 
is, you have your own group of friends that you like to hang out with. It’s not that you mind 
doing things with him, and you do realize that he needs a friend right now; it’s just that you 
really don’t want to spend that much time with him.

What do you do?

Asset 27, Equality and Social Justice
Calling names 
A couple of new kids in school are from the Middle East, and a lot of your classmates have 
been giving them a rough time—making fun of their accents, calling them “terrorists,” and 
spreading nasty rumors about them. Recently, the new kids began to sit at your lunch table, 
and now your friends have started to tease them. You’ve been silent during all this, and 
the Arabic students seem to be ignoring your friends, but you’re not comfortable with your 
friends’ behavior. If you say something to your friends, they might start making fun of you, 
too; on the other hand, you wouldn’t want to be treated like the new kids are being treated.
 
What do you do?

Asset 28, Integrity
You just heard that the company that makes your favorite candy bar has been fined for 
polluting the environment and for threatening to fire their workers if they talk to the media. 
An article in the newspaper said that the company should be ashamed of itself, but no one 
you know seems terribly upset over it. Your friends say that it’s no big deal; companies do 
this kind of thing all the time. Besides, they say, the candy is the absolute most delicious 
in the world, which you agree is true. And, they point out, you don’t really spend enough 
on candy to make a difference, anyway. Still, you hate the idea of your money going to a 
company that does such awful things.

What do you do?

Positive Values in Action - Children Asset Checklist for Young People
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Positive Values in Action - Adults

Internal Assets
21.  I want to do well in school.
22.  I like to learn new things.
23.  I do homework every school day.
24.  I care about school.
25.  I spend time each week reading for pleasure.
26 . I believe that it’s important to help other people.
27.  I want to help promote equality and reduce world poverty and hunger.
28.  I act on my convictions and stand up for my beliefs.
29.  I tell the truth, even when it’s not easy.
30.  I take personal responsibility for my actions and decisions.
31.  I believe that it’s important for young people not to be sexually active or to use 

alcohol or other drugs.
32.  I’m good at planning ahead and making decisions.
33.  I’m good at making and keeping friends.
34.  I know and feel comfortable around people of different cultural, racial, and ethnic 

backgrounds.
35.  I resist negative peer pressure and avoid dangerous situations.
36.  I try to resolve conflicts nonviolently.
37.  I feel that I have control over many things that happen to me.
38.  I feel good about myself.
39.  I believe that my life has a purpose.
40.  I feel positive about my future.

Check each statement that’s true for you. Asset 29, Honesty
The day’s mail is on the kitchen table, and you open an envelope without looking 
at the address, assuming it’s yours. You soon discover, however, that it’s a letter to 
your next-door neighbor, and it’s very personal. In fact, you don’t read more than 
a few sentences before you realize it’s a love letter from someone who’s not your 
neighbor’s wife. You hurriedly put the letter back in the envelope, seal it as best 
as you can, go outside, and try to put it in your neighbor’s mailbox. Unfortunately, 
your neighbor is right around the corner, sees you, and takes the letter. He glances 
at it, looks at you, and asks, “Did you read this?”

What do you do?

Asset 30, Responsibility
It’s not a big deal, but you have to act quickly. You’re in the grocery store, and the 
jar of creamy peanut butter you want is at the bottom of a display of peanut butter 
with nuts. You take the jar very delicately, and the entire display comes crashing 
down. There’s glass and peanut butter with nuts everywhere you look. You tell 
yourself that the display was set up poorly, it wasn’t really your fault, and at the 
moment there’s no one else in the aisle to see what happened. But that won’t be 
the case in another few seconds. You feel like a jerk either way, but it wouldn’t be 
difficult to step down another aisle before a witness arrives on the scene.

What do you do?

Asset 31, Restraint
A good friend of yours wants you to try a prescription drug that she says will really 
mellow you out. She says that she’s been using it for awhile and gets no ill effects 
from it: It’s not addictive, it doesn’t harm any part of your body, and after all, she 
did get it from a pharmacist. You’re not real keen on taking drugs of any kind, 
much less someone else’s prescription drugs. Still, it appears relatively harmless, 
and you have to admit that taking something to remove some of the stress in your 
life sounds pretty good. This friend has never steered you wrong before, and you 
don’t want to either insult her or disappoint her.

What do you do?

Asset Checklist for Young People
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Asset Checklist for Young Children
Asset 26, Caring
The brother of someone you know was recently killed in an auto accident, and 
he isn’t doing so well. This person wasn’t a close friend of yours, but lately, 
he’s been asking you to do things with him—go for a walk, talk on the phone, 
see a movie. It’s not that he talks about his brother that much; he just seems 
to want your company. The problem is, you’ve been really busy, and you have 
your own circle of friends. It’s not that you mind doing things with him, and you 
do realize that he needs a friend right now; it’s just that you really don’t want to 
spend that much time with him.

What do you do?

Asset 27, Equality and Social Justice
You’re waiting in line at the movie multiplex with your friend; two men directly in 
front of you look Middle Eastern and are speaking to each other in a language 
that you assume must be Arabic. When they get to the ticket booth, the guy in 
the booth tells them that the movie they want is all sold out. When they ask to 
buy tickets for another movie, he tells them that that movie is sold out, too. As 
they leave, you tell the guy in the booth that you’d wanted two tickets for the 
same movie. To your surprise, he says that there are in fact open seats for that 
movie. “Oh,” you say, “but I thought—” “Here are your tickets,” he says, giving 
them to you and taking your money. “Enjoy the show.”
 
What do you do?

Asset 28, Integrity
Your favorite electronics store—the one where you buy all your CDs and 
computer games and even your digital camera—just donated a bunch of 
money to a political movement that you believe is dangerously racist. An 
editorial in the local paper condemned the decision, but no one you know 
seems terribly upset over it. Your friends say that it’s no big deal, companies 
do this kind of thing all the time. Besides, they say, the only other store that’s in 
your neighborhood is much more expensive and has far fewer items. And, they 
point out, you don’t really spend enough to make a difference, anyway. Still, 
you hate the idea of your money going toward a movement you detest.

What do you do?

Check each statement that’s true for you.

External Assets
1.   My parents really love me and help me to do well.
2.   I know adults besides my parents I can talk to if I have a problem.
3.    My parents help me do well in school (or preschool).
4.  I feel safe at home, at school, and in our neighborhood.
5.  Our family has clear rules about what I can do, and I know what happens if I 

break those rules.
6.  My school has clear rules about what I can do, and I know what happens if I 

break those rules.
7.  My parents expect me to do well, and so do my teachers.
8.  I spend time each week playing music, dancing, drawing, or doing other creative 

things.
9.  I spend time each week with my friends playing sports, running, jumping, biking, 

or doing other active things.

Internal Assets
10.  I want to do well in school.
11.  I like to learn new things.
12.  I care about school.
13.  My parents read to me, or I spend time each week reading for pleasure.
14.  I believe that it’s important to help other people.
15.  I tell the truth, even when it’s not easy.
16.  I’m good at planning ahead and making decisions.
17.  I’m good at making and keeping friends.
18.  I try not to fight.
19.  I feel good about myself.

Positive Values in Action - Adults
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Family Time
What It Is
Family Time is a set time, at least once a week, for your family to get together 
without distractions and do at least any of the following:
•	 talk about things that are important
•	 make decisions
•	 solve problems
•	 congratulate someone
•	 celebrate important events
•	 play and have fun

When to Do It
Set a regular Family Time—say, one hour after dinner on Sunday evenings—and 
leave it open for family members to request a Family Time. Pick a time when people 
aren’t rushed or planning something or otherwise busy, be sure that everyone can be 
present. Family Time should be a priority.

Where to Do It
Choose a place in your home that’s comfortable, neutral, and relatively quiet—no 
TVs, radios, or cell phones on.

How to Begin
You may want to set up ground rules for discussions during Family Time. Ground 
rules work best if everyone suggests them and agrees to them beforehand. Here are 
some ideas for ground rules:

•	 Respect others’ opinions; you can agree to disagree.
•	 Avoid putdowns, of yourself or others.
•	 Listen to whoever is talking; don’t interrupt.
•	 Stay on the subject being discussed.
•	 Keep eye contact; don’t leave the room.
•	 It’s okay to talk about what you feel.
•	 It’s okay not to talk.
•	 Share the spotlight; give everyone an opportunity to contribute.

Once you have the list, display it so that everyone can see it.

Go For It
Start off easy: Decide together what movie to see or what flavor of ice cream to buy. 
Make the environment as friendly and as non-threatening as possible.
You may want to divide each Family Time into three parts: old (e.g., reviewing of 
the ground rules), new (e.g., planning a vacation), and fun (e.g., playing a game). 
Incorporate into Family Time at least as much play as work.

Positive Values 
Young people need to develop strong 
guiding values or principles to help 
them make healthy life choices.

ALL CHILDREN
•	 Model integrity in your daily life.  Talk openly about what you believe and value, then act on what you 

say.  
•	 When it comes to building positive values, you are your child’s most important teacher. 
•	 Encourage and expect family members to be honest with themselves and each other.  Honesty 

acknowledges feelings.  Honestly admit to successes and mistakes. 

0 – 4 YEARS OLD
•	 Notice when toddlers act in caring ways, such as when they pat a puppy.  You might say, “Thank you for 

being gentle with Chloe.  She really likes that.”
•	 Praise small children when they’re truthful.  Thank them for telling you things that were hard for them 

to talk about.  
•	 Young children often need to be reminded to be responsible.  For example, you’ll probably need to tell 

a child many times to pick up her toys.  Be patient.  

5 – 11 YEARS OLD
•	 Find ways for children to work directly with people who need care.  Have children give food to others in 

need to show that they care.    
•	 Focus on the positive.  When children are honest, let them know you approve.  Assume that children tell 

the truth most of the time.  Believe their stories, but ask lots of questions. 

12 – 18 YEARS OLD
•	 Instead of spending money on holiday gifts for each other, identify a family in need.  Then work togeth-

er to make a list of gifts and necessities and shop for them.   

                                                                       Values are the important internal compasses that 
guide children to make decisions and set priorities.  Children’s thoughts and actions are 
based on their values – even if these values aren’t yet fully developed.  Parents and other 
adults can help children and youth identify positive values and make them a part of their 
lives.  When children and youth have positive values, they grow into caring adults who 
set high standards for themselves and the people around them.  

Targeted Assets
26.  Caring 
27.  Equality and Social Justice
28.  Integrity
29.  Honesty 
30.  Responsibility
31.  Restraint 

How Parents Can Build Assets for:

DEVELOPMENTAL ASSETS
CATEGORY #6
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Families learn how to read together and create a positive incentive as a 
reward for the whole family.  In this activity the parent will create the first 
incentive and chart to record the progress towards the goal.  However, the 
activity can be repeated at home with the entire family’s participation in 
determining the incentive and the chart.  

INSTRUCTIONS AND MATERIALS NEEDED
•Paper			•Markers			•Scissors			•Glue

1.   Have parents think of a proper reward for the family to read. 
2.  Use the available materials to create a visual representation of the reward.
3.  Mark the drawing with several increments and label each section with the number of
     minutes needed to achieve each level. 

For example:
1.   A reward for the family could be a pizza party. 
2.  Create a picture of the pizza.
3.  Draw 8 “slices” on the pizza and label each slice with “one hour.”

At home, the family needs to read together for 8 hours in order to achieve the pizza.  
When the hours are completed, have kids use a marker to fill in the slice as each 
hour is completed.

NOTES

Activity  

PURPOSE

To encourage children and parents to read together for at least 30
minutes a day.

Reading Takes You Places

Session 1 
Homework
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The Steps to Reading

1. Model reading for pleasure (reading to children, reading with children, 
letting them read to you).

2. Expose your child to different reading materials:
∗ books
∗ magazines
∗ newspaper articles
∗ online articles
∗ short stories

3. Provide a relaxed home environment for reading:
∗ comfortable chairs
∗ a good time, e.g., just before bed
∗ a place free from noise and other distractions                                                   
 (e.g., turn off the TV)

4. Consider different strategies to encourage reading:
∗ reading books on-line
∗ joining book clubs
∗ making regular visits to the library
∗ linking to websites that offer literature
∗ sharing suggestions of things to read
∗ setting up a regular time for reading as a family

5. Offer rewards for reading.

40 Assets Bingo
(Session 2)

(Each square represents one of the 40 Developmental AssetsTM identified by Search Institute®)

Has returned 
money when 

received incorrect 
change at a store

______________
#29- Honesty

Has stood up to 
pressure to do 
something that 
wasn’t safe or 

healthy

______________
#35- Resistance 

skills

FREE!

Has intervened 
when someone 
does something 

wrong in the 
neighborhood

______________
#13- Neighborhood 

boundaries

Is good at finding 
solutions when 
problems arise

______________
#37- Personal 

power

Rarely feels 
or felt bored in 

school

______________
#22- School 
engagement

Often volunteers 
to serve others

______________
#9- Service to 

others

Spent yesterday 
evening at home 

with family

______________
#20- Time at home

FREE!

Doesn’t believe, 
“If it feels good, 

do it”

______________
#31- Restraint

Has/had teachers 
who encouraged 
to do his/her best

______________
#16- High 

expectations

FREE!

Remembers 
people’s 
birthdays

______________
#33- Interpersonal 

competence

Has rules about 
telling other 

family members 
where s/he is

______________
#11- Family 
boundaries

Is in the middle of 
a good novel
(What is it?)

______________
#25- Reading for 

pleasure

Has role models 
who spend time 
helping others

______________
#14- Adult role 

models

Considers him 
or herself an 

optimist (why?)

______________
#40- Positive view 
of personal future

Eats dinner 
with family most 

evenings

______________
#1- Family support

Has been 
laughed at 

for taking an 
unpopular stand 

on an issue

______________
#28- Integrity

Has a regular 
family meeting at 

home

______________
#2- Positive family 

communication

FREE!

Can’t think of 
anyone else he/
she would rather 

be

______________
#38- Self-esteem

Works hard to do 
best at school or 

work

______________
#21- Achievement 

motivation

FREE!

Has risen to 
a challenge 
because of 

encouragement 
from friends

_____________
#15- Positive peer 

influence

Participated in 
religious activities 

during the past 
week

______________
#19- Religious 

community

Has made a 
major life choice 

because of a 
sense of purpose

______________
#39- Sense of 

purpose

Thanks young 
people when they 
take leadership

_____________
#7- community 
values youth

FREE! 

Knows the high 
school policy on 
violence/bullying

______________
#12- School 
boundaries

Remembers an 
adult who really 
influenced his or 
her life (how?)

_____________
#3- Other adult 
relationships

FREE!

Volunteers (or 
her/his parent 

volunteers) in a 
school

______________
#6- Parent 

involvement in 
school

Knows the high 
school’s cheer or 

fight song

______________
#24- Bonding to 

school

Knows names 
of at least 10 

Neighbors

_____________
#4- Caring 

Neighborhood

Participates or 
volunteers in a 

community youth 
program

______________
#18- Youth 
Programs

Has worked 
hard to meet a 

commitment that 
wasn’t enjoyable

______________
#30- Responsibility

Does homework 
every school 

night

______________
#23- Homework

Does something 
unique to keep 

safe

_____________
#10- Safety

Is fluent in two or 
more languages

______________
#34- Cultural 
competence

FREE!

Enjoys planning 
big projects

______________
#32- Planning & 
decision making

Did or does 
something to 

make a school 
more friendly

_____________
#5- Caring school 

climate

Has training in 
conflict resolution

_____________
#36- Peaceful 

conflict resolution

FREE!

Has been in a 
protest march to 
address a social 
issue or concern

_____________
#27- Equality & 

social justice

Has helped youth 
find leadership 

activities

______________
#8- Youth as 

resources

Plays a musical 
instrument (which 

one?)

______________
#17- Creative 

activities

Gives money to 
help with famine 
or disaster relief

_____________
#26- Caring
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Commitment to

ALL CHILDREN
•	 Learn the names of children you often see. Greet them by name and say hello. 
•	 Give more hugs and verbal reinforcement.
•	 Eat at least one meal together every day. 

0-4 YEARS OLD
•	 Have fun with small children.  Play simple games that make them laugh, such as hiding toys 

for them.
•	 Make talking a part of bedtime routine.  Read a bed time story together as a family. 
•	 Play together in the neighborhood.  Blow bubbles!
•	 Recognize the thoughtful work that teachers do.  
•	 Thank the teacher throughout the year.

5-11 YEARS OLD
•	 Have fun with sidewalk chalk.  Write a sidewalk message to a child on the first day of   

school—or anytime.
•	 Vary how you greet elementary –age children.  Don’t always ask, “How was your day?”    

Instead say, “Hey, it is great to see you.  I’m glad you’re here. 
•	 Play “Name that Neighbor.”  Walk through the neighborhood together and name all 
       the neighbors you can. 
•	 Learn the names of children and adults in the child’s classroom and after-school 
       clubs.  Greeting people by name shows that you care. 
      
12-18 YEARS OLD
•	 Be your teenager’s biggest fan!
•	 Ask your teenagers for their opinion or advice. 
•	 Affirm independence and interdependence.  People need each other. 
•	 Be available to listen to your teenager. 

                                                                            To grow and thrive, children need supportive adults   
and supportive environments.  Anyone who spends time with children can love, care for, 
encourage, and affirm them.  This support can happen anywhere, at any time.  The more love, 
support, and adult contacts a young person has, the more likely it is that he or she will grow up 
healthy.  

Young people need to be surrounded by people who 
love, care for, appreciate, and accept them.

SupportTargeted Assets
1.  Family support
2.  Positive family communication 
3.  Other adult relationships
4.  Caring neighborhood 
5.  Caring school climate
6.  Parent involvement in schooling

How Parents Can Build Assets for:

DEVELOPMENTAL ASSETS
CATEGORY #1

ALL CHILDREN 
•	 Children and youth need to know and observe motivated, successful adults.  Do all that you can 

to help children and teens spend time with adults who want to succeed at work, at home, and in 
volunteer activities.

•	 Take children to visit parks, malls, aquariums, museums, and sculpture gardens so they can see lots of 
different, interesting things. 

0 – 4 YEARS OLD 
•	 Turn off the television and give small children interesting toys, books, and art supplies.  This gives them 

a   chance to explore, experiment, and play.
•	 Make sure small children have enough to eat and plenty of rest.  Hungry, tired preschoolers will have 

trouble learning and paying attention.  
•	 Use things from the preschooler’s world to teach numbers and the alphabet.  For example, ask  

preschoolers to count the number of carrot sticks they have as they eat a snack. 

5 – 11 YEARS OLD 
•	 Don’t expect all of children’s learning to happen in school.  Keep stretching children’s minds with 

stories,  games, and activities whenever you’re together.  Find ways for children to learn more about a 
topic that  interests them. 

•	 Help children make homework a part of their evening routine.  Keep the learning habit going by 
having  fun backup projects ready when a child doesn’t have homework. 

•	 Find books that get children excited about reading.  Some children like fiction.  Some children like  
biographies of sports heroes.  Still others might like comic books.  Let children read what they like. 

12 – 18 YEARS OLD 
•	 Clearly communicate to your teenager that you value learning, that you think school is important, and 

you  want and expect them to take it seriously.
•	 Monitor homework.  Don’t hover, but do check in with your teenager every so often and ask “How’s it 

going?”

Young people need a sense of the lasting importance of 
learning and a belief in their own abilities.

Learning 
                                                        Infants are born curious and ready to learn.  To keep 
 this excitement and involvement growing, adults need to understand children’s de-
velopment and choose fun and appropriate activities for them.  When something 
catches a child’s attention, caring adults can nurture that interest and find ways to 
help the child learn more.  

Targeted Assets
21.  Achievement Motivation
22.  School Engagement
23.  Homework 
24.  Bonding to School
25.  Reading for Pleasure

How Parents Can Build Assets for:

DEVELOPMENTAL ASSETS
CATEGORY #5
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Use these to help begin supportive conversations with your children:

“I’d like to get your opinion on this . . .”

“I’ve got a problem at work that maybe you can figure out . . .”

“What would you like to do this weekend?”

“Where do you think you’d like to go on vacation?”

“What is there in school I can help you with?”

“What would you like for dinner tomorrow?”

“When would be a good time for us to do something together?”

“You seem a little down. What can I do to bring you up?”

“Which values are the most important to you?”

“What do you think you’d most like to accomplish in the next six 
months?”

“Who’s the easiest person to talk to outside this family?”

“What makes you laugh the most?”

“What’s the one thing you’d change about our household 
routine?”

“What do you think about your school?”

“What really gets you excited?  If you could spend your day doing 
one thing, what would it be?”

others: ________________________________________________

1.

2.

3.

4. 

Session 3 
HomeworkConversation Starters

17 30

Session 2



Goals of the skill:
•	 to change inappropriate behavior
•	 to maintain a supportive relationship between parent and child

Steps of the skill (and examples of phrases to use):

1. Be calm.

2. Take your child aside.

3.   Express your feelings and identify the inappropriate behavior.
(e.g., “I was surprised when you . . ..” “I was worried when you . . ..” “I was 
disappointed when you . . ..”)

4. Indicate that the behavior isn’t like your child.
(e.g., “I often see you . . ..” “I know you’re capable of . . ..”)

5. Ask your child what happened.
(e.g., “What happened?”)

6. Say that you understand, but the behavior was inappropriate.
(e.g., “I understand how that could make you mad, but what you did was 
wrong.”)

7. Identify and model an appropriate alternative.
(e.g., “What could you have done instead?” “Can you show me?” “Let me 
show you.”)

8. State the consequences (if this is a repeat behavior).

9. Thank your child for listening.

Activity  

INSTRUCTIONS AND MATERIALS NEEDED

Parents can help their children balance their time by creating a family/child
calendar.  This is  a great way to show children how to balance their time.

Family Calendar 

NOTES

PURPOSE

To encourage parents and teens to communicate to each other on extra-
curricular activities and as a family creates a “family calendar.”

•Paper	with	calendar	outline			•Paper	with	small	squares	attached			•Markers,	pens			•Scissors			
•Glue

1.   Have parents decorate the small squares with different activities (art class, dance class, 
     church, after-school programs, soccer class, family outings, etc.)
2.  Have parents cut out the squares and at home the family can fill in the calendar squares 
     according to the activities chosen.

The Redirecting Inappropriate Behavior Skill
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INSTRUCTIONS AND MATERIALS NEEDED
•Shoe/paper	box					•Tape					•Scissors					•Materials	to	decorate	box

1.  Ask a student to participate with you and have him/her stand next to you.
2.  Following the steps below, give praise to the student that offered to participate.
3.  Have class divide into small groups, make-up a scenario and practice giving praise to
     one another. 
4.  If time allows, have the groups share to the entire class.

•	 Show approval: Immediately telling your children that you like what they did or 
tried to  do.  Use words like  “Wow,” “Wonderful,” “That’s great!”  Approval can also be 
demonstraed  with high-fives.   Ex: “Maria, you did a wonderful job!”

•	 Show and tell the positive behavior: Show and tell your children what they did well. 
Be brief when praising your children.  Ex: “You did your homework quietly and you 
finished it by yourself”

•	 Give a reward: Rewards can range from smiles, a pat on the back to special time with a  
       parent, and possessions.   Ex: “Let’s go play outside”.
•	 Guidelines for giving praise: Focus on the positive, be immediate, and be brief. 
•	 Have students decorate a shoe/paper box and have students practice giving praise
       to their children for putting their toys in their toy box.

Praise is nourishment. Intentional praise helps build children’s self-esteem. 
Praise will help your child grow and develop healthy. Praising your child is 
another way to let them know that you love and care for them and helps 
strengthen the relationship between you and your child.

NOTES

PURPOSE

Encourage parents to begin speaking to their children in positive and
healthy ways.

Activity  Teach Parents & Other
Adults How to Give Praise
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                                                                     To feel that they’re important and they belong, children 
need safe and caring communities, schools, neighborhoods, and families surrounding them.  
When we help children act on their ideas and find ways to help others, we encourage them 
to grow and learn.  When we listen to their thoughts and opinions, we show how much we 
value them.   

Young people need to feel valued and valuable.  This 
happens when youth feel safe and respected.

Empowerment 

ALL CHILDREN
•	 Spend time with children and youth.  Read books, play games, or take walks together.  Let them 

know  they’re important.
•	 Let children and youth know that every person can contribute to the family.  Assign children age-

appropriate chores or have them help with small projects.  

0-4 YEARS OLD
•	 Let toddlers and preschoolers play.  Play with them and go along with the ways they play pretend.  If 

a 3-year-old turns into a superhero, be one too!
•	 Give small children simple tasks to do, such as bringing Dad his shoes from the doormat or putting 

blocks into a bucket.

5-11 YEARS OLD
•	 Have children help you with projects, such as painting a bathroom, cleaning out a drawer, or planting 

bulbs in a flower bed. 
•	 A child and his family could help a relative or neighbor by running an errand, doing laundry, cooking 

a meal, or taking out trash.  

12-18 YEARS OLD
•	 Involve your children in family decisions.  Ask for their input and advice.  Take their interests, talents, 

and opinions seriously. 
•	 Don’t tolerate hurtful words or actions in your home.  Model loving, respectful behavior toward your 

spouse,  children, other family members, and friends.

Targeted Assets
7.  Community Values Youth 
8.  Youth As Resources 
9.  Service to Others 
10.  Safety 

  

How Parents Can Build Assets for:

DEVELOPMENTAL ASSETS
CATEGORY #2

ALL CHILDREN
•	 Encourage your child to get involved with the arts.  Allow and respect practice time.  Display your 

children’s art work at home or at your work.   
•	 Incorporate faith and spirituality into your daily life.  Choose ways that fit with your values and 

traditions. 
•	 Make time at home fun for everyone.  Spend time together doing things you all enjoy.  Play favorite 

games, have a family video night, read, take walks or bike rides.  

0-4 YEARS OLD
•	 Keep a variety of materials on hand for preschoolers’ art projects: sand, leaves, sticks, clay, cardboard 

boxes, glue or paste, egg cartons, and so on.  Make masterpieces together! 
•	 Talk about aspects of your faith that a young child may enjoy, such as holiday celebrations, songs, 

special foods, and candles.  Find ways for families to use these in their homes.  
•	 Make mealtimes fun.  Tell jokes.  Eat the meal backward, starting with dessert and ending with salad.  

Dress in costumes once in awhile.  Have every family member tell one thing that happened that day.   

5-11 YEARS OLD
•	 Ask children which arts they enjoy most at school – do they prefer music, drawing, theater, or dance?  

Help them develop their interests outside of school.  For example, enroll children in community 
programs or parks and recreation department activities. 

•	 Others keep strong ties to both faith traditions.  Still others make different choices with this issue.  What-
ever decision parents make, help children understand and appreciate both traditions.  Talk to children  
about their religious questions.  

12-18 YEARS OLD
•	 Encourage your teenagers to get involved with the arts.  As much as possible, let them choose  what to 

do.  
•	 Don’t complain when your teenager plays the drums for hours, emotes at the dining room table, sings 

in the shower, or splatters paint on the basement floor.  

Constructive Use of Time  
Young people need opportunities - outside of school 
- to learn and develop new skills and
interests with other youth and adults

                                                          Most children and youth don’t decide how they spend their 
time – they need adults to choose and create activities for them.  With encouragement and 
support from parents and other caring people, children can enjoy fun, meaningful activities 
that help them become caring, creative, confident adults.

TARGETED ASSETS

17.  Creative Activities
18.  Youth Programs
19.  Religious Community
20.  Time at home 
  

How Parents Can Build Assets for:

DEVELOPMENTAL  ASSETS
CATEGORY #4
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INSTRUCTIONS AND MATERIALS NEEDED
•	Paper	and	Pens

Brainstorm with class about the following questions:

1.  Have you taught the expectation to your children? Teach your children the skills you
     expect of them.  Ask parents to give you one expectation for each age range.
2.  Can your children understand what you have taught them? Have children repeat in
      their own words what you have asked them to make sure they understand. 
3.   Are your children able to demonstrate what you taught them? Make sure the
      children can demonstrate what you have taught them. Always remember to praise      
      your children when they do something correct. 
4.  Have you modeled the behavior you want your children to do? Be the way you want to 
     be. Children learn a lot by their parent’s behavior and modeling is very important. 
     “Practice what you preach”. Encourage other adult members to also model appropriate 
      behavior.   

Have the group come up with an expectation and role model in class answering
the four questions above.

Do your children know what is expected of them? Reasonable expectations are 
expectations that are appropriate for a child’s age, ability, and development. Setting 
expectations for every family member will create clarity and peace inside the home 
and less conflict. 

NOTES

Activity  
Setting Reasonable
Expectations

PURPOSE

Learn how to set age-appropriate boundaries for children and youth.

What roles do your children have in your family? Check the boxes that represent 
roles that your child currently has. Then check the boxes that represent other 
roles that you’d like your child to have. Do this for each child. Finally, discuss all 
this with your children.

Child:  ______________________________________

 Currently Ideally Role
    washing the dishes
 ¨ ¨  drying the dishes
 ¨ ¨  washing clothes
 ¨ ¨ ironing
 ¨ ¨ dusting
 ¨ ¨ vacuuming
 ¨ ¨ planning meals
 ¨ ¨ shopping
 ¨ ¨ cooking
 ¨ ¨ setting the table
 ¨ ¨ clearing the table
 ¨ ¨ raking
 ¨ ¨ mowing
 ¨ ¨ planting
 ¨ ¨ taking out the garbage
 ¨ ¨ bringing in the garbage cans
 ¨ ¨ helping siblings with homework
 ¨ ¨ reading to younger siblings
 ¨ ¨ playing with younger siblings
 ¨ ¨ feeding pets
 ¨ ¨ taking pets for a walk
 ¨ ¨ helping parents with the computer
 ¨ ¨ running errands
 ¨ ¨ planning vacations
 ¨ ¨ working on the family budget
 ¨ ¨ __________________________
 ¨ ¨ __________________________
 ¨ ¨ __________________________
 ¨ ¨ __________________________
 ¨ ¨ __________________________
 ¨ ¨ __________________________

Young People’s Family Roles
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Activity  

INSTRUCTIONS AND MATERIALS NEEDED
•	3	X	5	cards					•	Pens

1.  Have parents partner with the person sitting next to them (preferably separating        
     couples).
2.  Have parents write down 2 or three positive things about the other person (If the parents 
     don’t know each other, invite them to invite general statements such as “You are able to    
     give your children the best you can”, “I am glad that you are here today”, “You are a good    
     person”
3.  Once everyone has written their statements down, have partners face each other and    
     give each other eye contact.  Have one person tell the other person one statement they    
     wrote while maintaining eye contact and  have the other person that listened repeat the 
     statement. Do the same with the other person. 
4.  Have parents discuss how they felt during the exercise. How did you feel hearing good
     things about yourself?

Generally, parents don’t properly care for themselves and are not used to being told
positive things about themselves. The first step for parents believing in themselves is by
physically hearing and feeling positive statements about themselves to be able to give
and empower others. 

The first step in providing stability and harmony in the home is empowering parents. 
Parents can feel empowered by surrounding themselves with positive caring people.
Most importantly, parents need to believe in themselves and that they are capable
of providing the tools necessary for children to grow up healthy and strong.

Believe in Yourself

NOTES

PURPOSE

To learn how to give and receive positive words of affirmation.

Goals of the skill:
•	 to enforce family boundaries
•	 to maintain a supportive parent-child relationship
•	 to provide alternative behaviors for children that are safe and fun

Steps of the skill (and examples of phrases to use):
1. Ask questions.

(e.g., “Where are you going?” “When will you be back?” “Will parents be 
there?”)

2. Identify the problem.
(e.g., “That’s . . ..” “Remember our rule . . ..”)

3. State the consequences.
(e.g., “If you do that, then . . ..”)

4. Suggest an alternative.
(e.g., “Instead why don’t you . . ..” “How about . . ..”)

5. Leave the door open for other ideas.
(e.g., “If you can think of other ideas that don’t break our family rules, then let 
me know and we can talk about them.”)

How to Say No to your Child under Pressure:

1. Stay calm.

2. Say your child’s name and look at your child.

3. Say “Listen to me.”

4. Pause to see if your child is listening.

5. If your child is listening, then continue to use the skill. If not, then say your 
child’s name and “Listen to me” again.

6. If your child still doesn’t listen after two or three times of saying “Listen to me,” 
then leave, saying something like you’ll talk about it at a specific time later 
when you’re both calm.

How to Say No to Your Child
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Session 2 
Homework

ALL  CHILDREN
•	 Be a role model.  Show children how to behave appropriately by doing so yourself.  Join parents and 

other adults in teaching children how to act. 
•	 Stay positive – say yes more often than you say no.  Give children positive feedback when they act in 

appropriately. 
•	 Be what you want children to be.  If you believe that education is important, take a class or study some 

thing that builds your skills or interests.  Share what you’re learning with children. 

0-4 YEARS OLD
•	 Keep instructions and limits simple and positive.
•	 Point our children’s success twice as often as their failures or mistakes.

5-11 YEARS OLD 
•	 Learn about school rules and boundaries.  If you aren’t sure what these are, ask a school administrator 

or a classroom teacher. 
•	 Let children know you’ve noticed when they act inappropriately.  Tell them that you expect more of 

them.

12-18 YEARS OLD
•	 Regularly renegotiate family rules with teenagers so they’re developmentally appropriate – but know 

that even 18-year-olds still need boundaries. 
•	 Notice when your teenagers do well.  Let them know that you admire their talents, abilities, manners, 

friendship skills, intelligence, kindness, or whatever  you happen to observe. 
 

Boundaries & Expectations 
Young people need clear rules, consistent
consequences for breaking rules, and 
encouragement to do their best.

                                                               Knowing what’s expected of them – and what’s not  -helps 
people create, learn and grow.  Instead of holding children and youth back, limits keep them 
safe and secure.  When they know who to count on and how to behave, children and youth can 
concentrate on developing and learning new skills.

Targeted Assets
11.  Family Boundaries
12.  Out-of-Home Boundaries
13.  Neighborhood Boundaries
14.  Adult Role Models
15.  Positive Peer Influence 
16.  High Expectations 

  

How Parents Can Build Assets for:

DEVELOPMENTAL ASSETS
CATEGORY #3

1.

2.

3.

4. 

23 24


